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I. Introduction

The LEAD2 MOOC is part of the LEAD2 project, which aims to improve knowledge, skills and
competencies in university governance and academic leadership. This MOOC course is one of the
outcomes of the LEAD2 project. It focuses on university governance and academic leadership in
Europe and China. in March 2021, the English and Chinese version of the fifth edition of the MOOC
was launched with 446 participants registered.

In this context, learners of the course were invited to participate in the LEAD2 MOOC survey to
assess the perceived effect of the MOOC on leadership development (36 responses were obtained).
In addition, data from the LMS Canvas Network® (the platform hosting the LEAD2 MOOC) was used
to analyze participant engagement and learning effectiveness in the MOOC. This setup provided an
overview of MOOC participants' activities, which was used to complement the analysis of user
experience in this report. In addition, open-ended questions from three sources were considered in
order to gain more insight into learners' perceptions of the course: interviews which have been
conducted with representatives from the MOOCs about their perceptions of the course, impacts,
influence and so on, participants’” module reflections and experiences, and an open-ended survey
guestion.

Therefore, this report includes a combination of these sources. Figure 1 shows a summary of the
key findings sections in this report. These key components include: sociodemographic characteristics,
motivation to enroll in the LEAD2 MOOC, acceptance of the Leadership Development MOQC, learning
progress, perceived effectiveness of the LEAD2 MOOC, reflections on transformational leadership
style, challenges to complete the LEAD2 MOOC (survey questions), impact on the MOOC, reflections
and sharing of experiences, and challenges to complete the LEAD2 MOOC (open questions). The final
section is a discussion and conclusion from the analysis of the results, which provides a
comprehensive summary of the MOOC participants’” experiences.

Sociodemographic Characteristics
Motivations to register for the LEAD2 MOOC

Acceptance of the MOOC on leadership development

)

|

)

J

)

J

Learning progress J
Perceived effectiveness of the LEAD2 MOOC ]
)

)
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)
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)

J

)

J

Reflections on transformational leadership style

Challenges in completion of the LEAD2 MOOC (closed-ended)
Impacts for the MOOC

Reflections and sharing of experiences

Challenges in completion of the LEAD2 MOOC (open-ended)

L

Figure 1. Summary of the main result sections to be presented in the report.
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1. Results

2.1. Sociodemographic Characteristics

This section of the report presents the information regarding the sociodemographic
characteristics of the participants in the following order: the set of genders, age, and academic
position. Then, the type of institution that participants belong to, and years of academic leadership
experience.

2.1.1. Genders — Age — Educational level

Figure 2. shows the gender, age, and educational levels. Most of them are male (68%). Almost
half of the participants have between 30 and 40 years old (46%), followed by 37% having more than
40 years old, and the remaining 17% less than 30 years old. 50% of the participants reported with
Ph.D. or equivalent educational level.

| Gender | (n=37) | % | Age | (n=35)

Male 68% <30 17%
OGRAPHICS

Female  32% 30-40 46%

é/—\_/\ >0  37%
EDUCATIONAL LEVELS
V

EDUCATIONAL LEVELS  (n=35)
Up to Bachelor’s degree 25%

Master’s degree 25%
Ph.D. or equivalent 50%

Figure 2. Genders, age, and educational levels.

2.1.2. Type of Institution

Figure 3. shows the type of institution that participants belong to. In this regard, 59% of them
belong to a public university/institution, followed by 36% to a private university/institution, and 5%
to other institutions.

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 5
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What type of institution do you
belong to?(n=39)

B Public University/
Institution

Private University/
Institution

= Others

Figure 3. Type of institution that participants belong to.

2.1.3. Academic position
Figure 4. shows whether participants hold an academic position. In this regard, 69% of them hold
it and 31% do not.

Do you hold any academic
position currently? (39)

B
-

Figure 4. Participants holding an academic position.

2.2. Close-ended questions

Below are presented the results of the close-ended questions in terms of Motivations to register
for the LEAD2 MOOC, Acceptance of the MOOC on leadership development, learning progress,
Perceived effectiveness of the LEAD2 MOOC, Transformational leadership styles, Challenges in
completion of the LEAD2 MOOC (closed ended).

2.2.1. Motivations to register for the LEAD2 MOOC

This section of the report presents the information regarding the motivations of the participants
to register for the LEAD2 MOOC. Regarding motivations, Figure 5. depicts respondents’ motivations
to participate in leadership development through LEAD2 MOOCs. The following components are
considered: practical enhancement (PE), occupational promotion (OP), external expectations (EE),
and social contact (SC). Respondents rated each component on a scale from 1 to 5. The scores
presented are the average in each component from SAL MOOC. Practical enhancement is the main
motivation from senior leaders (4,6). It suggests reasons for taking the course such as adapting to a

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 6
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new leadership style, increase competence, achieve accountability, and work for the institution.
Further, occupational promotion is another important motivation (average score of 4,3). It includes
motivations such as getting better qualifications in leadership, higher job status, a better job, and
preparing for their career/job. Additionally, social contact is rated third in the list of motivations from
SAL MOOC (4,0). Particularly, to learn with other leaders and academic staff, make more friends with
the same interest, exchange their social relationships and ideas about leadership. The last motivation
is external expectations from SAL MOOC (3,1). It includes others encouragement, participation, or
telling about what to do or to meet institutional requirements. A one-way ANOVA was conducted to
assess whether the motivation differed depending on participants' age (<30, 30-40, >40). The
assumptions of normality and homoscedasticity were tested. Although the sample size in each group
is sharply different, the assumption of normality was observed through a P-P plot and histogram and
the homogeneity of the variance was met.

The analysis showed that there were no significant differences between age groups
(F(2)=.588;P=.568>.05). Similarly, one-way ANOVA was also conducted to assess whether the
motivation differed depending on participants' gender (female and male) and holding an academic
position (yes and no). The analysis showed that there were no significant differences between genders
(F(1)=.007;P=.932>0.05)and holding an academic position (F(1)=.039;P=.845>0.05).

MOTIVATION

. P | 3

External expectations Occupational Practical enhancement Social contact
promotion

Figure 5. Motivations to register the LEAD2 MOOC.

2.2.2. Acceptance of the MOOC on leadership development

According to Fred Davis’ Technology Acceptance Model (TAM), Perceived Usefulness and
Perceived Ease of Use drive usage or, what is before it, Behavioral Intention to Use. In short, Perceived
Usefulness is the degree of utility, and Ease of Use the degree of effort to use the system/technology.
These two variables lead to acceptance and future use of a technological system such as a MOOC.
Figure 6. shows the respondents acceptance of the MOOC on leadership development in terms of
perceived usefulness, perceived ease of use, and behavioral intention to use. Respondents rated each
component on a scale from 1 to 5. In general terms, there is a high acceptance and intention to use a
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MOOC on leadership development in the future. They perceive the MOOC as useful (4,5). Meaning
they think that the course can increase their job productivity, improve their job performance, and
make it easier to work. Similarly, they perceive ease of use in the MOOCs (4,3). It includes easy to use,
learn and be skillful at using it. Likewise, they have behavioral Intention to use them (4,5). For instance,
intention to use the MOOC in the future, and for various purposes such as self-development, and
after the current course.

Acceptance

Behavioral intention to use
4.6

04

4.5

4.4

04

Perceived usefulngss Perceived ease of use

Figure 6. Acceptance of the MOOC on leadership development.

2.2.3. Learning progress

Learning progress is presented in terms of the learning analytics (data retrieved from Canvas
analytics) and the learning progress reported by learners.
2.2.3.1. Learning analytics

This section of the report presents the information generated from the function setting "New
Analytics" of the LMS Canvas Network®. First, MOOC participants’ weekly online activity. Second,
MOOC participants’ activity in the module sections. Finally, MOOC participants' average grades in
module activities.
2.2.3.1.1. MOOC participants' weekly online activity

Figure 7. depicts the MOOC participants' weekly online activity by average page views and average
participation over the 20 weeks that the course was open for MOOC participants. In general terms,
the dotted line shows a tendency towards the activity to increase over the weeks. The activity of the
first week begins with average page views of 5.4 out of 10 but with low average participation (on
average 0,2 out of 1). Until week 8, participation remains similar and the average page views increase
(6.5 out of 10). Towards the middle of the course (between weeks 9 and 15), the highest peaks of
participation (e.g., 9.9/10) and page views (e.g., 0,6/1) are presented. Although in the last 5 weeks
the activity decreases, the participants have greater participation than page views.

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 8
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Average weekly online activity participants (N=432)

12

10

Avg Participations

--------- Linear (Avg Participations) ++++=+*** Linear (Avg Page Views)

Figure 7. Participants’ weekly online activity by the average page views and participation

2.2.3.1.2. MOOC participants' activity in the module sections

Figure 8. shows the MOOC participants’ activity in the module sections by the number of
participants and the number of page views. In general terms, the activity in module sections
decreases from module 1 to module 4. Sections in module 1 have considerably more activity, in
terms of the number of participants and the number of page views compared to the remaining
modules. While sections in module 1 have on average 84 participants and 265 page views, the
remaining modules have on average 41 participants and 94 page views.

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021)
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Average participants' activity in the module sections (N=402)

= Participant: = Page views
4.7. MANAGEMENT AND COMMUNICATION  |[EEH T
4.6. PROFILES OF ACADEMIC LEADERS  |ECH IEN
<
= 4.5. ACADEMIC CONSERVATISM  [EZ I IET N
o
g 4.3. CHANGE MANAGEMENT 38 | 115 |
4.2. TOWARDS INSTITUTIONAL ACADEMIC LEADERSHIP  |IEE00 IET
4.1. ACADEMIC LEADERSHIP SKILLS  [REE INNEE N
=
2| 3.2. ACADEMIC LEADERSHIP AND MANAGING EU-CHINA COOPERATION [T 112
o
S 3.1. ACADEMIC LEADERSHIP FOR INTERNATIONALISATION  |IZE 0 INET

2.6. INTERNATIONAL COOPERATION IN R&D AND TECHNOLOGY TRANSFER (R N2
2.5. INNOVATION & ENTREPRENEURSHIP [T IEE T
2.4.3.INTERUNIVERSITYSEED FUND  [RECIN IEZNN
2.4.2. TECHNOLOGY TRANSFER FROM UNIVERSITY TO INDUSTRY  |[REEI0 IIEZ N

2.4.1. INTEGRATING ENTREPRENEURSHIP IN ACADEMIC CURRICULA AND... |15 IEE N

2.4. INNOVATION AND VALORISATION R0 I S

MODULE 2

2.3.1. RESEARCH: DEDICATED SUPPORT IN APPLYING FOR EU FUNDING  |IWZEN IINEEIN
2.3.RESEARCH  |WZ7 10 220
2.2.1. EDUCATION, RESEARCH, INDUSTRY AND INTERNATIONALISATION:... RT3 INNET N
2.2.THE GLOBALPICTURE ONRIV  |RZ720 I
2.1. POSITIONING OF RIV IN THE UNIVERSITY'S GOVERNANCE STRUCTURE | W10 I CE
1.4. REFORM OF UNIVERSITY GOVERNANCE SYSTEMS IN CHINA  |IEZ 10 I
1.3. INSTITUTIONAL GOVERNANCE IN THE CONTEXT OF PORTUGAL  [IIEZ- 10 I =7
1.2. UNIVERSITY STRATEGIC PLANNING |- I 7 .
1.1. UNIVERSITY GOVERNANCE STRUCTURES I I e T e

MODULE 1

Figure 8. Participants' activity in the module sections
2.2.3.1.3. MOOC participants' average grades in module activities
Figure 9 depicts the participants' average grades in modules activities. The best grades of the
course forum is concentrated in module 1 and course quiz in module 3, particularly with grades in
the form of 80% and in the quiz of 63%. While module 2 presents the lowest grades in the forum
(4%) and the assignment (2%).

PARTICIPANTS'S AVERAGE GRADES IN
MODULE ACTIVITIES

000000000
oRNWwhnNxo

Module 1 Moldule 2 Module 3 Module 4

Figure 9. Participants' average grades in modules activities
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2.2.4. Perceived effectiveness of the LEAD2 MOOC

This section of the report presents the information regarding the perceived effectiveness of the
LEAD2 MOOC in terms of overall satisfaction of the participants, perceived impact of the course
content, learner-learner interaction, and perception of knowledge and skills developed.

2.2.4.1. Overall satisfaction of the participants

Figure 10. shows the satisfaction with the overall experience with MOOC. In this regard, 82% of
participants either felt very satisfied or extremely satisfied with the overall experience with MOOC
use to learn university governance and academic leadership. Similarly, 92% either agree or strongly
agree that would recommend this course to friends/colleagues and that the course was up to date
with developments in the field.

Overall Satisfaction

| WOULD RECOMMEND THIS COURSE
24 |
TO FRIENDS/COLLEAGUES h-_

I HAVE LEARNEDA LOTINTHIS L
COURSE
I HAVE ENJOYED TAKING THIS D
COURSE
I ACHIEVEDMY GOALS AFTER |
FINISHING THIS COURSE
| FELT SATISFIED WITH THE OVERALL h

EXPERIENCEWITHMOOC USE TO...

Strongly disagree Disagree
= Neither disagree or agree ® Agree

= Strongly agree

Figure 10. Satisfaction with the overall experience with MOOC.

A one-way ANOVA was conducted to assess whether the satisfaction differed depending on
participants' age (<30, 30-40, >40). The assumptions of normality and homoscedasticity were tested.
Although the sample size in each group is sharply different, the assumption of normality was observed
through a P-P plot and histogram and the homogeneity of the variance was met. The analysis showed
that there were no significant differences between age groups (F(1)=.521;P=.613>.05) Similarly,
one-way ANOVA was also conducted to assess whether the satisfaction differed depending on
participants' gender (female and male) and holding an academic position (yes and no). The analysis
showed that there were no significant differences between genders (F(1)=.120;P=.709>.05)and
holding an academic position (F(1)=.213 P=.649>.05). The group with an academic position reported
an overall satisfaction on average of 4,4 while the group without an academic position reported an
overall satisfaction on average of 3,7. This suggests significantly higher levels of satisfaction in people
who have academic positions than those who do not.

2.2.4.2. Perceived effectiveness of the course content

Figure 11. shows the perceived effectiveness of respondents after taking the LEAD2 MOOC in terms
of the following components: overall satisfaction (OS), online learning effectiveness (OLE) and
boosting (BS). Respondents rated each component on a scale from 1 to 5. The scores presented are
the average in each component from both MOOCs. In general terms, there is high effectiveness of

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 11
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SAL MOOC (average scores 4,2). However, the best-rated component, senior leaders is online learning
effectiveness (4,6) followed by boosting (4,5), and then overall satisfaction (4,3). It suggests that
participants enjoy, learn, and recommend the course (OLE). Furthermore, they think the course
challenge and stimulate them (BS). Likewise, they feel satisfied and achieving their goals (OS).

EFFECTIVENESS

Overall satisfaction
4.6

45
4.4
43

4.1

Online learning

Boosting effectiveness

Figure 11. Perceived effectiveness of the course content.

A one-way ANOVA was conducted to assess whether the perceived effectiveness differed
depending on participants' age (<30, 30-40, >40). The analysis showed that there were no significant
differences between age groups (F(2)=.189; P=.831> ,05). Similarly, one-way ANOVA was also
conducted to assess whether the perceived effectiveness differed depending on participants' gender
(female and male) and holding an academic position (yes and no). The analysis showed that there
were no significant differences between genders (F(1)=0.077;P=.784>.05 ) and holding an academic
position (F(1)=.008; P=.928>.05).

2.2.4.3. Perception of knowledge and skills developed

Figure 12. shows the perception of knowledge and skills developed. Regarding knowledge, 100%
of the participants either agree or strongly agree that they had a better understanding of old and new
challenges for higher education in different contexts. Similarly, 92% of the participants either agree
or strongly agree that they gained knowledge on university governance and academic leadership and
of challenges academic leaders are facing. Likewise, 95% of the participants either agree or strongly
agree that they gained knowledge of different leadership approaches and have gained, and enhanced
awareness of the roles of leaders for educational innovation and internationalization. A one-way
ANOVA was conducted to assess whether the perceived knowledge gained differed depending on
participants' age (<30, 30-40, >40). The analysis showed that there were no significant differences
between age groups (F(2)=.199;P=.314>,05). Similarly, one-way ANOVA was also conducted to assess
whether the perceived knowledge differed depending on participants' gender (female and male) and
holding an academic position (yes and no). The analysis showed that there were no significant
differences between genders (F(1)=.077;P=.783>.05 ) and holding an academic position
(F(1)=.798;P=.378>.05).

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 12



Co-funded by the
Erasmus+ Programme
of the European Union

m»LeadZ

Perceived knowledge

Strongly disagree Disagree  ®Neither disagree or agree  ®Agree  ®Strongly agree

| have gained and enhanced awareness of the roles of
leaders for educational innovation and
internationalization

After the course, | gained knowledge of different
leadership approaches

After the course, | gained more understanding of
challenges academic leaders are facing

After the course, | had a better understanding of old and
new challenges for higher education in different contexts

o

5 10 15 20 25 30 35 40

Figure 12. Perception of knowledge and skills developed

Perceived skills developed

Strongly disagree Disagree  ®Neither disagree or agree  BAgree  EStrongly agree

After the course, | would feel more confident about
engaging colleagues to develop and achieve
academic visions in my institution/ faculty

After the course, | would have more skills and
strategies in developing personal leadership styles

an educational leader

| feel able to address the challenges which | am
facing in my institution

The course has sharpened my leadership skills as _

5 10 15 20 25 30 35 40

o

Figure 13. Perception of skills developed

As for the perceived skills developed (See Figure 13), 92% of the participants either agree or strongly
agree that they would have more skills and strategies in developing personal leadership styles. 84%
of the participants either agree or strongly agree that they would feel more confident about tackling
unfamiliar problems. 89% of the participants either agree or strongly agree that they would feel more
confident about engaging colleagues to develop and achieve academic visions in my institution/
faculty. Finally, 84% of the participants either agree or strongly agree that they would have more skills
as an educational leader. A one-way ANOVA was conducted to assess whether the perceived skills
developed differed depending on participants' age (<30, 30-40, >40). The analysis showed that there

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 13
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were no significant differences between age groups (F (2) =.918; P=.409>.05). Similarly, one-way
ANOVA was also conducted to assess whether the perceived skills differed depending on participants'
gender (female and male) and holding an academic position (yes and no). The analysis showed that
there were no significant differences between genders (F (1) =.203, P=.655>.05) and between holding
an academic position (F (1) =.286, P=.264>.05).

2.2.5 Transformational leadership style in educational settings with colleagues, followers, or students

Figure 14. shows a set of components of transformational leadership style that respondents reflect
on while practicing leadership in their educational settings with their colleagues, followers, or
students. The following components are included: idealized influence, inspirational motivation,
intellectual stimulation, and individualized consideration. Respondents rated each component on a
scale from 1 to 5. Inspirational motivation and intellectual stimulation have the highest rate for the
SAL MOOC participants (4,4). Inspirational motivation includes talking optimistically and
enthusiastically about the future and what needs to be accomplished, as well as developing a team
attitude and spirit among staff members and expressing confidence about the goals to be achieved.
Intellectual stimulation includes re-examining critical assumptions, suggesting new ways/different
angles of looking at problems, as well as different perspectives when solving them. Individualized
consideration (4,4) includes spending time teaching and coaching, treating followers/others as
individuals rather than just as a member of a group, considering an individual as having different
needs, abilities, and aspirations from others, and helping followers/others to develop their strengths.
Idealized influence (4,3) includes to instill pride in others for being associated with them, display a
sense of power and confidence, go beyond self-interest for the good of the group, specify the
importance of having a strong sense of purpose, to consider the moral and ethical consequences of
decisions, and to emphasize the importance of having a collective sense.

A one-way ANOVA was conducted to assess whether the reflections on transformational leadership
style developed differed depending on participants' age (<30, 30-40, >40). The analysis showed that
there were no significant differences between age groups (F(2)=.692;P=.2>.05). Similarly, one-way
ANOVA was also conducted to assess whether the reflections on transformational leadership style
differed depending on participants' gender (female and male) and holding an academic position (yes
and no). The analysis showed that there were no significant differences between genders
(F(1)=.213;P=.647>.05 ) and between holding an academic position (F(1)=.002;P=.967>.05).

LEAD2 MOOC Report (MOOC on University Governance and Academic Leadership, Edition Mar.-July.2021) 14
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Transformational Leadership Style

Idealized influence

04
04
04

04
Individualized

3 04 Inspirational motivation
consideration

Intellectual stimulation

Figure 14. Reflections on transformational leadership style

2.2.6. Challenges in completion of the LEAD2 MOOC

Figure 15. depicts a set of challenges that participants had in the completion of the LEAD2 MOOC.
Lack of time (59%) is the greatest challenge for participants followed by imbalance between work
and personal life (46%)and less or not self-directed (23%). 62% of participants disagree that lack of
self-confidence was a challenge in the completion of course. Similarly, 63% of participants disagree
that language barrier was a challenge.

Challenges in completion of the LEAD2 MOOC

Language barrier 10 12 _
Imbalance between work and personal life 7 10 _
Lack of self-confidence 13 10 e 5

0 5 10 15 20 25 30 35 40

Strongly disagree Disagree  ®Neither disagree or agree ®Agree M Strongly agree

Figure 15. Challenges in the completion of the LEAD2 MOOC

2.3. Open- ended questions and interviews
To gain deeper insights into the learners’ perceptions of the course, three sources with open-
ended questions were considered. First, participants’ interviews about the impacts of the MOOC.
Second, reflections and sharing of experiences of the last module of the MOOC. Third, an open-
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ended survey question about the challenges in the completion of the MOOC. Below these sources
are developed in more details.

2.3.1. Impacts of the MOOC

This section presents some participants answers to the interview about the impacts of the MOOC
in terms of impacts on personal growth and improvement, influence on professional practices, and
knowledge, skills, and competencies developed to tackle challenges of university governance and
academic leadership.

2.3.1.1. Impacts on personal growth and improvement

Impacts on personal growth and improvement embrace three categories: changes in knowledge
and skills, changes in values and belief, and changes in behavior. Regarding changes in knowledge
and skills, the answers of the participants reflect their willingness to learn more about leadership,
improve communication skills, and leadership skills. Some comments that illustrate this willingness
are shown below.

“I know more about academic leadership, styles and theories applied in daily life. | have
identified my own preferential personal leadership to apply the appropriate leadership
styles regarding the context and prescription of this course.” (male, 34 years old).

“This course is quite helpful for me and my future, | see my future in higher education. So,
lots of things come in my mind, like internationalization. | went on an exchange program
last year to a university in the US and, there are many things related to universities in my
country. So, this thing | saw in this course that Europe and China are taking a group step
towards internationalization. | hope that the rest of the world will also adopt such mayors
in the future (...).” (male, 34 years old).

“And so, for the most part, it is kind of related in knowledge. And for skills, no, | cannot say
about skills to match. Maybe of the knowledge, | have to say, because | learnt a lot from
this MOOC, and then | don't have something to apply immediately. So, | cannot say about
the skills, really. So, more like the knowledge. Yes. | earned a lot knowledge.” (male, 45
years old).

Regarding changes in values and belief, the answers of the participants reflect their openness to
new ideas, broaden perspectives, transform how learners see and exercise leadership, a shift in
viewpoint. Some answers that illustrate this openness are shown below.

“I can also say something about that because, actually, before joining the course, the
MOOC course, | had some ideas related to leadership and management, but did not have
that deep perspectives on leadership and the administrative law related to academic
issues. So, my beliefs now have changed. It has added me some values relating to that |
now believe that | can even undertake some leadership position and | am able to lead some
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people. The course has integrated some issues leading to leadership in higher education.
So, | think that it has added some value for me.” (female, 34 years old).

“It changed my view regarding the importance of promoting leadership on students.”
(Assistant Professor, male, 41 years old).

“In general, of course, it changed my leadership perception to a greater extent. Before, |
didn't know about how to influence the subordinates and how to govern an organization
in a systematic way. So, this course offered me a lot.” (male, 34 years old).

Regarding changes in behavior, the answers of the participants focused on being able to take
leadership responsibility, to influence subordinates, or become more strategic. Some answers that
illustrate these changes in behavior are shown below.

“Yes, definitely. | could say that this course had a great impact on me because, in terms of
developing my theoretical knowledge, | have learned a lot about the process of taking the
decision. | got more confident in the class, because | accepted the role of the coordinator
of the in-service teacher training program and of my reconversion program. My
responsibilities include talking for all the other teaching staff, making the schedule, making
them meet analyses of all the teachers who come in, provide the courses, and then,
watching the videos that were provided by the (###) , doing the assignments, the (###)
needs to be checked. And so on. It just raised my confidence and | was not already as much
afraid as in the beginning. It was quite helpful for me. The same on the communication
process with my boss, say the manager of the programme. Plus, | just felt easier in my role.
It wasn't as complex as in the beginning.” (female, 44 years old).

“A good leader can influence his followers. As situational leader, | am able to motivate
them and solve the conflicts to achieve the common goal (...). | am strategist because of
my learning due to this course. The situational leadership and transformational leadership
are more appropriates in my case and | can plan strategies and activities easily without
too many fears.” (male, 34 years old).

2.3.1.2. Influence on professional practices

Similarly, influence on professional practices embraces three categories: changes in leadership
practices as an academic leader, changes in your outlook/ perspectives on career, and changes in
networking and collaboration. Regarding changes in leadership practices as an academic leader, the
answers of the participants focus on implementing active learning methodologies, changing their
teaching practices, and the application of leadership styles. Some answers that illustrate this
influence are shown below.
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“It motivated me to promote leadership skills among my students. Therefore, | am taking

advantage of using active learning methodologies.” (Assistant Professor, male, 41 years
old).

“So, equally, my teaching practices have been influenced. Because | am teaching in
undergraduate programs and graduate programs. Master’s degree programs. Actually, it
is on educational management and | have two courses in this master’s degree program. |
have taken some of the knowledge or some of the topics that | have encountered during
this course. | have used some of those things in my teaching practice. The way how the
quizzes were organized and conducted. So, some of the things | have taken for my own
and teaching students.” (female, 44 years old).

“I try to use situational leadership to overcome short challenges and transformational
leadership for the long-term challenge. As a student, this course helped me to feel more
engaged in the students group and to accept that | have an important responsibility to
develop my HE institutions by using my creativity, youth and digital skills to support the
university vision and projects.” (male, 34 years old).

Regarding changes in their outlook/ perspectives on career, the answers of the participants focus
on new directions, visions, or possibilities. Some answers that illustrate these changes are shown
below.

“What | want to say is about that once you have been incorporated in this mechanism of
administration, even if | wanted to quit now, it is impossible. No one would let me go. So,
I think that I'm doing a pretty good job. And | think, even if | wanted very much to quit, no
one was going to let me go. And | am going to keep on working on that and the same. And
I know that | will be asked to pull some other administrative roles, but | don't know if I'm
going to accept them. So, leadership roles are going to be my future career. Definitely.” (
female, 44 years old).

“In my career perspective, | feel empower to take academic career as researcher, teacher
or administrative worker. Indeed, the training about young academic leaderships taught
to me the strategies for a young leader to build a good vision; overcome the university
challenges, accomplish my tasks without fear and keeping in mind that it is a process and
long life learning is the key to become very experienced.” (male, 34 years old).

Regarding changes in networking and collaboration, most of the answers were categorized in terms
of the ability to establish professional networks, build relations across sectors, or engage effectively
in interdisciplinary groups. Some answers that illustrate these abilities are shown below.

“As it relates to academic leadership, we have been able to engage and establish

partnerships with international institutions, which has allowed us to pave the way for
many of our counterparts. One example is our Global Gateway to Global Careers initiative,
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which gives our graduates access to international opportunities for further study an
employment, while affording our institution more global exposure and presence.”
(Supervisor of Faulty/academic oversight/curriculum development, female, 55 years old).

“Actually, there is difference in universities' administrative practices. Every university has
its own (DO) or VC. As a whole VC, the same structure, but there is quite difference in each
university’s administrative practices. So, the LEAD2 project demonstrates the generosity
of governance practices is quite encouraging and, futuristic, as well. So, | think, that the
future is going to adopt such visions that LEAD2 project is offering and working upon. And
I think that there is quite different in the United States and European university structures.
And there is quite a different in Asian university structures. So, the collaboration between
all the universities is indispensable. (...) Lastly, | want to say that the LEAD2 project must
be enhanced towards the rest of the world. It must not be confined to Europe and China.
But it must be promoted in the rest of the world. Today's world needs research and more
and more collaboration and more and more new solutions to the challenges that the world
is facing. So, if we'll help with each other we can go forward.” (male, 34 years old).

2.3.1.3. Knowledge, skills, and competencies developed to tackle challenges of university governance
and academic leadership

Further, the development of knowledge, skills, and competencies to tackle challenges of
university governance and academic leadership covers academic leadership strategies, governance
structures, change management, collaborative research projects and how to influence university
stakeholders to improve university governance and academic leadership practices. Some answers
that illustrate these challenges and influences are shown below.

“I have learned a lot from this course and | also recommend my friends to attend this
course. From this course, | understood more about academic leaderships, governance
structures, change managements and also roles and responsibilities of a head of
department. | read the lecture notes | have downloaded repeatedly when there is similar
situations or when | need for my leadership course. It was a great course | have ever
attended.” (Lecturer, female, 31 years old).

“After having seen the MOOQOC course, there are so many things that | can claim as
strategies or things that could help me to overcome these challenges. And one among
them is that we may have, what we call, collaborative research projects. These are the key,
and especially during this time when we want to solve various problems in universities. We
have got so many challenges when it comes to labor market and the things relating to
that. So, when we have this collaborative form of research, sometimes we may even
involve other institutions that are not part of the academic world. So, for instance, we have
some companies that we can involve in research. It is very easy now for our students to
get engaged to the familiar environment and they are able now to work. To work in the
way those organizational companies expect them to do so. | think having these
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collaborative researches with the other institutions, private or public institutions, or
between one higher education and different level of education. It is very helpful for leaders
to manage those challenges.” (PhD researcher, female 34 years old).

“I give advice to the heads of my ministry and together we try find solutions to improve
university governance and academic leadership. Since | have informed the heads of my
ministry about what I learned from the LEADZ2 project, most often, they ask me to represent
the ministry at meetings in universities and | take the occasion to use the skills and
competences developed through the LEADZ2 project to influence university stakeholders so
as to improve university governance and academic leadership.” (male, 41 years old).

2.3.2. Reflections and sharing of experiences

The last section of the MOOC is a module that aims to get insights on reflections and experiences
that participants share to improve the MOOC in upcoming editions. These insights are presented
below in terms of participants’ reflections and lessons learned, academic leaders' good practices
shared, and participants’ voices regarding the MOOC.

2.3.2.1. Participants’ reflections and lessons learned

To highlight and improve the MOOC in the next editions, learners were asked to reflect on their
learning and lessons learned. Particularly, they were asked: What is effective leadership development
in your view and What do you think can be improved in this leadership development MOOC course? Regarding
effective leadership development, some of the views are presented below.

“An effective leadership development is the process of finding good performance in real
work, understanding the motivations for participants and having positive support to be
effective.

In doing so, you must find issues that have an impact on the direction of leadership,
assess a level of impact and factors that help.

Such work is very large for a large organization like a University, so it is advisable to set
up a Department with that development a goal. Rely on specialized skills, such as
delegation or management, to carefully study attitudes and behaviors that are impacting
the organization. Understand this motivations for those people to support day-to-day in
short-term operations.

In long term, there should be a development strategy based on a consensus that
development needs change. But change benefits everyone, and does not let
disadvantages be changed without subjective intentions. Development must come from
a good consciousness and a heart.

Through this MOOC course, | found an ability to be a leader very important. If you want
the University to go in a right direction more quickly with the same goals as before,
leaders should take a capacity development course.

Not only that, depending on a function, with it the right skills should use.” (53, Male)
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“In my opinion, effective leadership development is imparting, developing and equipping
individuals with the skills, tools and behaviour needed to lead the teams with confidence
and to drive the performance of the respective organization.” (Dean, 43, Male)

“According to my point of view effective leadership development means to enhance and
prepare an individual by providing relevant knowledge, sharpening required skills,
improving behavior and code of conduct which are genuinely important for professional
growth.” (Assistant Professor, 37, Female)

Concerning improvement for this leadership development MOOC course, some of the views are
presented below.

“I enjoyed taking this MOOC on governance and academic leadership, while | found that
MOOC module volume (number of submodule, video time...) were not equilibrated. Some
modules were more complicated than other and here | suggest to launch the "Module 2.
University Governance for Research, Innovation & Valorisation" as a separate MOOC
course since it has a great importance and could be given as a deeper training.

The MOOC can be improved by putting animated illustrations to explain the given theories
and the possibilities to improve the academic leadership. Something explained through
visuals tends to last longer in the learner's mind.” (20, Male)

“The MOOC is great in the current form. Some ideas for possible future courses: to talk
about structures of graduate and undergraduate courses in different countries, like hours
of classes, topics, ways of teaching and using new technologies, experience with
professional doctorate programs, Academic-Industry links, etc.” (Pro-rector, 58, Male)

2.3.2.2. Academic leaders' Good practices shared

To get more insights on to improve the MOOC in upcoming editions, participants were asked to
share, as academic leaders, their good practices from themselves and/or their university. These
practices were varied. However, most of them are in terms of getting new learning skills and
initiatives, following an academic training course, supporting economically the exchange of students,
and focusing on a research topic. Some of these practices are presented below.

“I would like to share here two of the initiative which | have taken as an Academic Leader
in my organization. Both of them belong to the Improvement of Research and Innovation
practices:

Incentivizing the research outcomes by the faculty and students: under this initiative, we
have developed and implemented a comprehensive framework to offer incentives to the
faculty and students for the quality research outcomes like Quality Research papers,
Citations, Sponsored Research Projects, Patents, Industrial Consultancy work etc.
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To improve the innovation eco-system, we have introduced a transdisciplinary project
activity across all the degree programme of the University. In this activity, all the
students enrolled opt to become part of a project team and work throughout the year
towards ideation, implementation, prototype development and finally marketing the
outcome. The topic/subject of the projects is chosen in such a way as to directly benefit
society or local industry”. (Dean, 43, Male)

“One of the good things that my university does is to economically facilitate the
exchange of students between research groups from different universities, this allows us
as teachers and researchers to exchange information and knowledge with other
colleagues. As we have been saying in the course, international projection is one of the
pillars on which a university that seeks international recognition and improves teaching
and research processes must be sustained.”

“The good practice | would like to share which | implement in my university is that | focus
on a research topic in general and work on it for the long run. Most academic universities
chose a research area and focus for a period of two years at most to allow students
complete their thesis that helps them understand explore endless opportunities and
findings related to the field of study.”

2.3.2.3. Participants’ voices regarding the MOOC

Similarly, the last module of the course asked the participants to tell about their comments or
ideas about what they think of the MOOC. Manly, thanks were for providing training opportunities
and the usefulness of the course content was mentioned. Some comments that illustrate this
perspective are shown below.

I think this MOOC's course is useful and valuable, because the training content is quite
close to management practice. The training content is clearly structured and related to
specific topics. Especially, this course for leaders has a number of Experts and
Professors at a Rector level, with a lot of academic experiences in an international
environment. (53, Male)

This MOQC is very useful and a value addition to all the existing Academic Leaders and
for the prospective leaders too. It is designed in a systematic way and comprises of all
the essential components an Academic Leader should know about. It covers all the
aspects of a modern-day university. | would surely like to see the continuous upgrade in
the content and revisit the course content. (43, Male)

The MOOC is a great opportunity to be done in many pavements in using your ideas and
intelligence are cordially alive. This shows that we are given for those who enter the
course an ultimately powerful intelligence to be done and accomplished the MOOC with
the endeavors that we are given to finish the curriculum course of MOOC. Thank you!
(Doctor, Male)
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2.3.3. Challenges in the completion of the MOOC

Participants were also asked to share the challenges in the completion of the MOOC. Answers
were variate; However, three main challenges were identified: content accessibility, workload, and
lack of time. Below some responses that illustrate these challenges.

“Internet connectivity if could be waived so that it would be used offline as well;
Moreover, more courses like it should be publicized so that common masses and
intellectuals could be benefitted from it; Furthermore, the MOOC should be taught in
more languages other than English and Chinese” (33, Male)

“Actually, in this course | need to study in order to respond properly and get the highest
scores as much as possible. | feel like I'm in my PhD class, and this is something serious. “
(40, Female)

“We face internet challenge. The network flow is very week which deters a student to
achieving the set goals.” (35, Male)

“I an uncertain if students using MOOC will be able to achieve the kind of learning one
can acquire in an actual day to day classroom sessions. There is still a sense of fulfillment
if you have achieved something under closed monitoring of the teacher, strictly observing
policies while the teacher is overseeing the class. In here, you have all the luxury of time
as long as during submission of requirements you will be able to comply it on time. Unlike
in actual, you have just limited time to perform required activities yet, it's still the best.
There is something different from studying at home and studying online that cannot be
explained. “(40, Male)

1ll. Conclusions

Combining different sources of information to evaluate the participants' experience in the course
leads to a number of conclusions.

On the one hand, participants enrolled in the course because they wanted to adapt to new ways
of academic leadership in the future and in order to enhance their self-growth in university
management and academic leadership. They also think that a MOOC for leadership development is a
good and sensible idea and they have a positive attitude towards a MOOC for leadership
development. This shows their main motivation and highly positive attitude towards MOOC. Similarly,
it also shows their acceptance of MOOC for leadership development and their intention to use MOOC
in the future. In addition, they felt they had a better understanding of the old and new challenges of
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higher education in different contexts and had more skills in developing university innovation
strategies.

These perceptions were consistent with the participants' satisfaction with the overall experience
of using the MOOC to learn about university management and academic leadership, as well as the
feeling of having achieved their goals upon completion of the course. Similarly, they found the
coursework interesting and stimulating, and they enjoyed taking the course. Similarly, the interviews
revealed an impact on personal growth and improvement, as evidenced by a willingness to learn more
about leadership, improved communication skills and leadership abilities, as well as an openness to
new ideas, broadened perspectives, a shift in the way learners view and exercise leadership, and a
shift in perspective. In addition, the impact on professional practice and knowledge, skills and
competencies to address the challenges of university management and academic leadership, such as
implementing active learning approaches, changing their teaching practices, and the application of
leadership styles, as well as the impact on the ability to build professional networks, establish cross-
sectoral relationships, or engage effectively.

On the other hand, although learners' interactions suggest that the course provided them with
opportunities to learn from other participants and there has been a large contribution to their
knowledge and skills development, there is room for improvement in terms of the learning
engagement. For example, since most learners reported that they completed the course before the
end of the course, the highest level of participation in the initial weeks of the course could be
improved. Similarly, challenges such as lack of time, lack or absence of self-direction, imbalance
between work and personal life, accessibility of content, and workload are also factors to consider for
upcoming MOOCs and related research.
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